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Abstract 

Performance management of staff in higher education is essential for enhancing the learning 

experiences and outcomes of mature students. With the increasing number of adults returning 

to education, it is vital to understand their specific motivations and apply strategies that cater 

to their needs. Mature students often pursue higher education driven by external factors of 

career advancement, financial stability and personal development. These motivations require 

educational institutions to design programmes that are practically oriented and directly 

relevant to students' career goals.  While external motivations are significant, internal factors 

including the enjoyment of learning and personal growth also play a role, albeit to a lesser 

extent. To address the needs of mature students successfully, performance management 

should focus on creating an educational environment that supports both career aspirations 

and personal development. This involves incorporating practical skills into the curriculum 

through methods including case studies, simulations and problem-solving activities, which 

enhance students' readiness for the workforce.  Institutional policies should aim to reduce 

barriers to participation, offering flexible learning options and personalised support that 

recognises the diverse backgrounds of mature students. Nurturing an intellectually stimulating 

environment that acknowledges the importance of internal motivation is crucial. By balancing 

external and internal motivational factors, performance management can create a more 

complete educational experience that meets the immediate and long-term goals of mature 

students. 

Key words: Performance management / Mature students / Higher education / Motivation / 

Career advancement / Financial stability / Personal development / Practical skills / Curriculum 

design / Flexible learning / Institutional support / Educational outcomes 

Introduction 

The increasing presence of mature students in higher education (HE) has prompted a growing 

interest in understanding their unique motivations, preferences and challenges. This review 

provides perceptions into the motivations of mature students and offers practical 

recommendations for educators and administrators seeking to enhance the learning 

experience and outcomes for this growing segment of the student population.  Mature 

students, typically defined as those over the age of 21 years at the start of their undergraduate 

studies, often bring different expectations and life experiences compared to their younger 

counterparts. These differences necessitate a partial rethinking of traditional teaching 

methods, support systems and performance management strategies within educational 

institutions. 

This review examines the first of four academic articles commissioned by the College, each 

contributing to a broader research project aimed at improving the educational experiences of 

mature students. The article under review, entitled: 

 ‘Navigating motivational landscapes; understanding the dynamics of mature 

students in higher education for enhanced performance management: a case 

study,’  
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seeks to identify the key motivations that drive mature students to pursue higher education 

and to explore how these motivations can be addressed through practical strategies in both 

teaching and administration as essential components of Performance Management. 

Review of the article 

(This section refers directly to the reviewed article) 

The article begins with a short literature review followed by an understanding of motivation 

dynamics and forces and insights integrating performance management.  It highlights the 

distinct motivations of mature students, which often differ from those of younger learners. 

While younger students may be more focused on social experiences or the pursuit of a 

traditional career path, mature students are often driven by the desire for career advancement, 

personal development or a change in life circumstances. Understanding these motivations is 

crucial for educators who aim to engage mature students effectively and for administrators 

tasked with providing the necessary support to ensure their success.  The article discusses 

how these findings can be interpreted into practical strategies within the educational setting. 

For educators, this may involve adapting teaching methods to more closely suit the learning 

styles and preferences of mature students, who often benefit from a more flexible, interactive 

and practical approach to learning. The use of life examples, opportunities for peer learning 

and a focus on practical skills are highlighted as particularly effective techniques for engaging 

this demographic.  In addition to teaching strategies, the article accentuates the importance of 

administrative support in facilitating the success of mature students. This includes providing 

flexible scheduling options, offering targeted academic advising and ensuring that resources 

of childcare and other assistance are accessible to those who may be balancing education 

with other life responsibilities.  Throughout the article, performance management is presented 

as a key theme, with the multiple authors outlining steps that both educators and 

administrators can take to improve the overall educational experience for mature students. By 

closely monitoring student progress, providing regular feedback and adapting strategies as 

needed, institutions can better support mature students in achieving their educational goals. 

In critique, whilst the opening sections provide a solid discussion on the motivation of mature 

students in higher education and the role of performance management in enhancing their 

educational experiences, there are improvement possibilities for consideration.  The text tends 

to be overly dense with references and theoretical concepts, which might make it difficult for 

readers to follow the main argument. While the inclusion of multiple sources is commendable, 

the text could benefit from clearer connections between these references and the main points 

being made. Also, more critical engagement with the theories and studies it references does 

not appear until later in the article, perhaps offering this concurrently might help the reader. 

Description of the application of performance management is informative but tends to repeat 

similar points about the importance of matching strategies to individual motivations. The text 

could include some of the most critical aspects of performance management, as they relate 

specifically to mature students. 

The qualitative analysis presented demonstrates a thoughtful and structured approach to 

understanding the motivations of mature students in higher education. The use of a 

hermeneutic theoretical perspective and grounded theory methodology is well-suited for this 

type of research, allowing the authors to explore the lived experiences of the participants in 

depth. The analysis is thorough, with the authors carefully coding the data to identify key 
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themes and patterns. The progression from open coding to axial and selective coding reflects 

a rigorous analytical process, enabling the researchers to connect individual responses to 

broader motivational themes. This method provides a solid foundation for drawing meaningful 

conclusions from the data.  One of the strengths of this analysis is the way it quantifies 

qualitative data through frequency distribution of codes, which helps to highlight the most 

significant motivational drivers among the participants. This approach bridges the gap 

between qualitative and quantitative data, offering a more comprehensive understanding of 

the research findings.  However, the analysis could benefit from more direct engagement with 

the contradictions or complexities within the participants' responses. For instance, while some 

themes like ‘future financial benefit’ and ‘career development’ are given prominence, the 

discussion could be enhanced by exploring any potential conflicts or tensions between 

different motivations, for instance personal development versus financial gain. 

The quantitative analysis includes the consistency between mean and median values across 

various questions indicating a reliable dataset with minimal variability, which strengthens the 

overall findings.  The fact that the lambda values are consistently within an acceptable range 

suggests that the independent variables account for a meaningful portion of the variance 

observed in the dependent variables, thereby enhancing the validity of the results.  A strength 

is its ability to pinpoint specific areas where different demographic factors, e.g., age and 

ethnicity, influence motivations. For example, the identification of significant associations 

between ethnicity and several motivational factors, of ‘imparting/sharing knowledge’ and 

‘future financial benefits’, provides valuable insights into how different student groups may 

prioritize their educational goals.  Use of statistical methods to test associations is particularly 

commendable, as it allows a more understanding of how various factors interact to shape 

student motivations. This level of analysis supports the qualitative findings and offers a 

quantitative foundation upon which further research and practical applications can be built. 

The article's analysis and conclusions provide a detailed and structured exploration of the 

motivations driving mature students in higher education. The joint display of quantitative and 

qualitative findings is particularly commendable, as it effectively creates data from both 

methodologies, offering a balanced view of the students' motivations. This integrated approach 

enhances the validity of the conclusions drawn, as it cross-verifies the results, ensuring that 

the identified trends are both statistically and contextually grounded.  The analysis successfully 

identifies the dominance of extrinsic factors, particularly the desire for career advancement 

and financial gain. The breakdown of these motivators into specific themes provides valuable 

insights for educators and administrators. These findings are well-supported by both the 

quantitative data and the qualitative narratives, which add depth and context to the statistical 

trends.  The analysis could be strengthened by a more critical examination of the interplay 

between extrinsic and intrinsic motivations. While the article acknowledges that intrinsic 

factors play a role, this aspect is somewhat overshadowed by the focus on extrinsic drivers. A 

more balanced discussion might have explored how these two types of motivation interact, 

potentially influencing each other, as while external factors of career advancement often 

dominate, intrinsic motivations like self-fulfilment and intellectual curiosity can also play a 

significant role in adult learners’ engagement, as highlighted by Gorges & Kandler (2012), who 

argue that the interaction between intrinsic and extrinsic motivations is often more complex 

than initially perceived.  The conclusions are well-supported by the data, perhaps the article 

could benefit from a more explicit discussion of the implications of these findings for 

educational practice. Although recommendations are made, they are somewhat general and  
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the article could have provided more specific strategies or examples of how institutions might 

practically apply these insights to support mature students more effectively. 

Performance Management Definition 

Performance Management in this article is understood as an ongoing process designed to 

improve the educational experiences and results of mature students by closely matching 

educational provisions with their varied motivations (Agars 2004). This approach requires a 

modification to traditional methods, focusing instead on understanding and responding to the 

specific needs and goals of mature students of career progression, personal development and 

the achievement of qualifications. The process involves providing regular feedback, setting 

clear objectives and offering development opportunities that are specifically matched to 

individual students, ultimately leading to better performance and educational outcomes (Baker 

& Turner, 2020). While performance management is traditionally applied in organisational 

settings (Armstrong & Baron, 2005), recent studies indicate the growing importance of its 

application in higher education. For example, studies by Blackmore (2017) highlight the need 

for performance management systems that specifically address the learning outcomes of non-

traditional and mature student. 

Main drivers for motivation 

The article concludes the most significant motivator for mature students is future financial 

benefit and career development, with many expressing a clear connection between their 

education and the desire to improve their careers and financial stability. This finding is 

supported by Santos (2020), who emphasises the importance of financial considerations and 

career advancement in students' decisions to pursue higher education. According to Mezirow 

(1997), transformative learning is key for mature students as it promotes a change in personal 

perspectives and fosters critical reflection, particularly relevant for those re-entering education 

after significant life experience.  Transformation is another major motivator, as students sought 

education to change their lives, achieve personal growth and gain a sense of accomplishment 

both personally and professionally. Ceglie (2019) posits that for some mature students, the 

value and opportunities provided by a degree, along with the advancement of personal 

knowledge, are strong intrinsic motivators.   Studies by Illeris (2009) propose the importance 

of integrating lifelong learning principles into higher education, particularly for mature students 

seeking vocational advancement.  Practising skills for life and career is also a significant 

reason for their studies, with most students indicating it as a key factor, although some viewed 

skills as a by-product rather than the main goal. This matches the findings of MacDonald 

(2018), who notes that skill acquisition is often linked to career development but may not 

always be the primary focus. Understanding and preparing for future situations was also 

important, with several students making connections between their studies and future 

aspirations, particularly in relation to their careers. This motivation is consistent with the 

observations of McCune et al. (2011), who found that mature students often pursue higher 

education with a clear understanding of its relevance to their future plans. 

Credentials and certificates were somewhat important, with students recognising the value of 

formal recognition and professional status, including the long-term goal of gaining a degree 

for personal satisfaction and social recognition. Merriam and Bierema (2014) support this by 

stating that formal qualifications often provide mature students with a sense of achievement 

and social credibility. The enjoyment of subject content was mentioned by many, although it 

was not overwhelmingly considered the main reason for their studies. Enjoyment often 

stemmed from interactive and practical elements of the coursework, a finding echoed by 
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Chakanika et al. (2016), who advocate for engaging and experiential learning techniques in 

adult education. 

The impact of education on the family is also a motivating factor for some students, who see 

their studies as a way to benefit not only themselves but also their households and loved ones. 

This motivation reflects the broader social benefits of education, as discussed by Johnston 

(2010), who proposes the relational dimensions of learning. Networking with peers and 

superiors was less of a priority, with only a few students mentioning it indirectly as beneficial 

in forming friendships and learning from others in a social context. Yin (2003) notes that while 

networking can enhance the learning experience, it is not always a primary motivator for 

mature students. Sharing knowledge and skills, while recognised, was not a major motivator 

for most students. Immediate financial benefit was not a motivator at all, with some students 

highlighting the financial sacrifices made to pursue their education, as noted by MacDonald 

(2018). Curiosity was the least significant motivator, with only a few students making indirect 

references to it and even then, it was not considered a primary driver, a finding consistent with 

the overall focus on more practical and outcome-oriented motivations in mature students' 

educational pursuits. 

Application of practical teaching methods and classroom practices 

Recognising and incorporating the life and professional experiences that mature students 

bring to the classroom is crucial. Encouraging students to share these experiences in relation 

to course content can make discussions more engaging and relevant. This approach helps to 

create a learning environment that values and utilises the rich backgrounds of mature 

students, as noted by Caruth (2014).  Understanding the unique motivations, backgrounds 

and learning preferences of mature students is essential for effective teaching. Educators 

should adapt their methods to meet these individual needs by offering flexible learning 

schedules, personalised feedback and varied assessment methods. This approach respects 

the diverse circumstances of mature students and enhances their educational experience, as 

supported by MacDonald (2018). 

Practical teaching methods are essential for mature students, as noted by Tennant et al. 

(2010), who emphasise that case studies and simulations help learners bridge the gap 

between theory and real-world application.  Active learning methods of group discussions, 

role-playing, problem-solving activities, case studies and simulation exercises, are particularly 

effective in engaging mature students. These methods encourage deeper engagement with 

the material and make learning more interactive and practical, as suggested by Chakanika et 

al. (2016) and Dewey’s (1938) educational philosophy (Johnston, 2010).   Dialogue-based 

teaching techniques, including the Socratic method, can be particularly beneficial for mature 

students. This approach encourages critical thinking and allows students to explore their 

understanding through discussion. It respects the preference of mature students for a more 

collaborative and less didactic learning environment, (Freire, 1972; Bates, 2019).  Courses 

should be flexible in terms of scheduling and payment options (where appropriate) and the 

content should be directly relevant to the students' career goals. This approach ensures that 

the educational experience is meaningful and engaging for mature students, as informed by 

the findings of Santos (2020) and Merriam and Bierema (2014).   Creating a supportive 

classroom atmosphere where mature students feel respected and valued is essential. 

Educators should acknowledge the challenges mature students may face in balancing their 

studies with other responsibilities and provide the necessary support to help them succeed. 

This approach is crucial for maintaining a positive learning environment (Mostafa (2017).  As 
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Houle (2013) points out, mature students often face unique challenges in balancing academic 

responsibilities with work and family commitments, requiring institutions to offer more targeted 

support mechanisms.  Regularly seeking feedback from mature students can help educators 

understand their needs and preferences better. This feedback should be used to make 

ongoing adjustments to teaching methods and course content, ensuring that the educational 

experience remains relevant and effective. 

Accentuating the practical application of skills and knowledge in life situations helps students 

understand how their education can directly benefit their careers and personal development. 

This focus on practical outcomes is a key motivator for mature students (MacDonald, 2018; 

Ceglie, 2019).  Encouraging opportunities for networking and interaction among students, 

though not always a primary motivator, can still be valuable. Supporting collaboration among 

students can lead to the sharing of different viewpoints and the development of supportive 

relationships, enhancing the overall learning experience (Yin, 2003).  Addressing any gaps 

between what mature students expect from their education and what is delivered is essential 

for improving retention and overall performance. Ensuring that course content, teaching 

methods and support services meet their expectations can lead to better outcomes for mature 

students (McCune et al., 2011;  Fetters et al., 2013). 

Adapt and build teaching methods 

Educators are encouraged to consider the below findings and explore ways to incorporate 

these methods more widely into their teaching practices. By doing so, they can create a more 

engaging, practical and relevant learning experience that prepares students for their future 

careers. 

The article suggests six main alternative teaching methods can complement didactic lecturing 

and other prescriptive activities, identified as:  

 

Method Benefit 

Score out of 10  

(1 unimportant, 
10 very 
important) 

Ranked in order of 
importance (1-6) 

Group Discussions. 
Engaging students in discussions allows them to share their 
experiences and insights, making learning more interactive 
and relevant 

8 1 

Case Studies 
Utilising real-life examples helps students connect course 
content with actual situations they may encounter in their 
(professional) lives. 

7 2 

Dialogue-Based 
Teaching (Socratic 
Method) 

Involves a question-and-answer format that encourages 
students to think deeply and explore different aspects of a 
topic through guided discussions. 

7 3 

Problem-Solving 
Activities  

Encourages active participation by challenging students to 
think critically and apply their knowledge to solve practical 
problems. 

6 4 

Simulation 
Exercises 

Provides an immersive learning experience where students 
can practise skills in a controlled environment that copies life’s 
conditions. 

6 5 

Role-Playing  
This method enables students to apply theoretical knowledge 
in simulated everyday scenarios, which can be particularly 
engaging and educational. 

5 6 

 

The fact that 1 is highest in the scale, rather than the lowest is evidenced from the following 

text, but one might wish to note that in the table all of the six alternative teaching methods of 
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many identified, can significantly enhance traditional didactic lecturing, providing notable 

benefits for both educators and students. These methods introduce diverse approaches to 

make learning more interactive, engaging and relevant to personal situations. Whilst these 

methods are already in use to varying degrees, informal surveys and discussions with 

academics and administrators reveal that there is still ample opportunity for wider adoption 

and greater prioritisation.  The authors acknowledge different teaching methods may be better 

suited to different topics and depending on the subject matter and available resources, a 

combination of these methods might more effectively meet students' learning needs. The 

article recognises that no single approach works universally for all learning contexts and that 

an adaptable, blended approach is often the most effective in promoting deeper understanding 

and student engagement. This flexibility ensures that educators can tailor their teaching to the 

unique demands of each topic and classroom environment. 

Group discussions stand out as the most effective method, scoring 8 out of 10 and ranked 

highest in importance. This method allows students to actively participate in their learning by 

sharing experiences and ideas, which not only deepens their understanding of the material 

but also enhances their communication and collaboration skills critical in professional 

environments. The interactive nature of group discussions transforms the learning process 

from passive absorption of information to active engagement, making the content more 

relevant and memorable.  Case studies, ranked second with a score of 7 out of 10, bridge the 

gap between theoretical knowledge and practical application. By analysing live situations, 

students can see how the concepts they are learning apply to everyday contexts, thereby 

reinforcing their understanding and preparing them for similar challenges in their professional 

lives. This method encourages critical thinking and problem-solving, as students must 

navigate the complexities of everyday scenarios.  Dialogue-based teaching, or the Socratic 

method, also received a score of 7 out of 10 and was ranked third. This approach encourages 

students to think critically and explore different dimensions of a topic through guided questions 

and discussions. The Socratic method is particularly effective in engaging students with 

complex or abstract ideas, as it promotes deeper reflection and understanding. By challenging 

students to defend their viewpoints and consider alternative perspectives, this method 

encourages analytical thinking and the ability to reason logically.   Problem-solving activities, 

ranked fourth with a score of 6 out of 10, offer a crucial opportunity for students to apply their 

knowledge in real-world contexts, promoting active engagement, critical thinking and 

creativity. These activities challenge students to test their understanding and develop the 

confidence needed to tackle practical problems. By navigating structured challenges, students 

build essential skills for addressing real-life scenarios both academically and professionally. 

To enhance the impact of problem-solving exercises further, integrating real-life projects 

provided by employers or businesses can give students valuable exposure to industry 

practices. This approach deepens their learning by allowing them to apply theoretical 

knowledge directly to relevant, real-world tasks. Additionally, inviting guest speakers from 

industry to demonstrate how theory translates into practice can provide students with powerful 

insights, enriching their academic experience.  

Simulation exercises, also scoring 6 out of 10 and ranked fifth, provide an immersive, hands-

on learning experience. These exercises replicate real-world environments, allowing students 

to experiment and develop skills in a controlled, risk-free setting. Mistakes made in simulations 

serve as valuable learning opportunities, helping students refine their abilities without real-

world consequences. Simulations are especially effective in fields requiring practical 

experience of  healthcare, engineering and law. Simulations offer students a safe space to 
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gain confidence and proficiency before stepping into professional environments. Incorporating 

simulations that are directly linked to industry standards or procedures can additionally 

enhance their relevance and value.  Role-playing, ranked sixth with a score of 5 out of 10, 

remains a highly effective method for bridging the gap between theory and practice, despite 

its lower ranking. It immerses students in simulated scenarios where they adopt various roles, 

helping them see how theoretical knowledge applies to real-life situations. Role-playing fosters 

not only deeper understanding but also essential soft skills of empathy, communication and 

teamwork. This method is particularly appropriate for disciplines where interpersonal skills are 

crucial, including social sciences, education and management.  To strengthen the connection 

between academic learning and practical application, HEIs should offer more work placements 

during holiday periods for students lacking relevant experience. Optional work experience 

modules integrated into programmes would provide students with hands-on exposure in their 

chosen fields. Encouraging students to base their assessments on workplace experiences 

would also create a powerful feedback loop between learning and practice, reinforcing the 

practical value of their studies. This approach would ensure students are well-equipped for 

their future careers, combining theoretical knowledge with real-world application. 

Possible barriers to introducing different teaching methods 

Addressing obstacles requires a concerted effort from both institutions and educators to create 

an environment that supports and encourages the use of diverse teaching methods. There are 

several potential obstacles to implementing different teaching methods in educational settings, 

despite their recognised benefits. One significant barrier is the traditional mindset that 

dominates many institutions. Lecturers and educators who have long relied on lectures and 

other conventional methods of prescriptive non-experiential teaching, may be resistant to 

change, preferring to stick with what they know rather than experiment with new approaches. 

This resistance can stem from a lack of familiarity with alternative methods or a belief that 

traditional techniques are more effective in conveying information.  Another obstacle is the 

pressure of time constraints. Many educators face heavy teaching loads, with little time to 

prepare for classes. Incorporating different teaching methods, of group discussions or 

simulations, often requires additional preparation time, including the development of new 

materials and activities. For educators already stretched thin, the additional time commitment 

can be a deterrent. Moreover, these methods may require more time in the classroom, which 

can be challenging in tightly packed curricula where content coverage is prioritised. 

Resource limitations can also present a significant challenge. Effective use of certain teaching 

methods of simulation exercises or role-playing, often requires specific resources, including 

technology, space, or specialised materials. Institutions may not have the financial means to 

invest in these resources, making it difficult for educators to implement these methods fully. In 

addition, large class sizes can hinder the effective use of methods that rely on interaction and 

participation, for instance dialogue-based teaching or group discussions. Managing and 

engaging a large number of students in these activities can be challenging, leading educators 

to default to more traditional, lecture-based approaches.  Assessment practices can also act 

as a barrier. Many education systems favour standardised testing and written assessments, 

which may not align well with alternative teaching methods. Methods like case studies or 

problem-solving activities, which emphasise critical thinking and application, may not be 

adequately reflected in standardised assessments. This misalignment can discourage 

educators from adopting these methods, as they may feel pressured to focus on other 

preparations instead.  Of course, there is also the issue of student resistance. Some students, 
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accustomed to passive learning through lectures, may resist more active methods that require 

participation and engagement. They may perceive these methods as more demanding or feel 

uncomfortable stepping out of their comfort zones. This resistance can discourage educators 

from experimenting with new approaches, particularly if they think it might negatively impact 

student satisfaction or performance. 

The relevance and application of Performance Management 

Performance management plays a crucial role in shaping the educational experiences of 

mature students in higher education. As more adults return to education, it is essential to 

understand their specific motivations and apply effective strategies to enhance their 

educational outcomes. By focusing on teaching methods, assessment practices and 

institutional support that resonate with the motivations of mature students, performance 

management can help create an environment that better addresses their needs and 

challenges. 

Mature students are often driven by external factors like future financial benefits, career 

advancement and personal development. Many see higher education as a path to improving 

their economic stability and professional standing. This emphasis on tangible outcomes 

requires educational institutions to design strategies that meet these expectations. Studies by 

Adams and Dennis (2021) and Chen and Smith (2021) indicate that mature students often 

pursue higher education with the goal of securing better career opportunities and achieving 

financial security. These motivations highlight the importance of designing educational 

programmes that address the practical needs of adult learners.   While external motivations 

are predominant, internal factors also play a role, though to a lesser extent. Enjoyment of the 

subject matter and the pursuit of personal growth are significant for some mature students. 

Vallerand et al. (2022) note that internal motivation can enhance overall satisfaction and 

performance, making it an important aspect of educational design. However, for most mature 

students, the practical application of their studies to their career goals remains the primary 

driver. This focus on practicality underscores the need for educational institutions to prioritise 

career relevance in their strategies. 

To effectively address the motivations of mature students, performance management must 

focus on creating an educational environment that directly connects with their career 

aspirations. Courses should be designed to provide practical skills and knowledge that can be 

applied to normal life situations. Flexible learning options, such as part-time study or online 

courses, are essential in accommodating the busy schedules of adult learners. These 

approaches not only improve accessibility but also enhance the relevance of education to the 

lives of mature students, supporting findings by Wang and Wang (2021).  The development of 

practical skills should be a key focus. Including case studies, simulations and problem-solving 

activities in the curriculum allows students to apply theoretical knowledge in practical 

scenarios, reinforcing their learning and improving their readiness for the workforce. Rauch 

and Hulsink (2015) highlight that entrepreneurship education, which emphasises life 

applications, can significantly increase students' engagement in entrepreneurial activities. By 

incorporating these elements into the curriculum, institutions can better support the career 

goals of mature students.  Institutional policies that support the unique needs of mature 

students are also critical. These policies must aim to reduce barriers to participation and 

ensure that adult learners have the resources and support they need to succeed. Government 

policies also play a crucial role in supporting mature students, as discussed by Slowey & 

Schuetze (2012), who review the policy frameworks for lifelong learning in several countries. 
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These policies must aim to reduce barriers to participation and ensure that adult learners have 

the resources and support they need to succeed. This includes offering personalised 

feedback, recognising the diverse backgrounds and experiences of mature students and 

providing tailored guidance that aligns with their professional and personal goals. The 

importance of such support is evident in the work of Fitzsimmons and Tizard (2023), who found 

that mature students often face additional challenges in balancing their studies with other 

responsibilities, making institutional support crucial to their success. 

The role of internal motivation should not be overlooked. While external factors may dominate, 

the enjoyment of learning and the pursuit of personal growth can significantly contribute to a 

student's overall experience and success. Educators should strive to create a learning 

environment that is both engaging and intellectually stimulating, recognising that the internal 

satisfaction derived from learning can enhance performance. This approach is supported by 

Deci and Ryan (2000) and Ryan and Deci (2021), who posit that internal motivation plays a 

crucial role in self-determination and sustained engagement in educational activities.  

Performance management in higher education must therefore balance the practical needs of 

mature students with opportunities for personal growth and intellectual engagement. By doing 

so, institutions can create a more complete educational experience that not only meets the 

immediate career goals of students but also supports long-term personal development.  

The integration of both external and internal motivational factors into performance 

management strategies is essential for addressing the diverse needs of mature students. The 

effective application of performance management in higher education requires a thorough 

understanding of the motivations driving mature students. Institutions must design their 

educational offerings to be directly relevant to the career aspirations of these students, while 

also providing the flexibility and support necessary to accommodate their unique 

circumstances. Practical skill development should be prioritised, with curricula designed to 

include real-world applications that prepare students for the workforce. At the same time, the 

importance of internal motivation should be recognised, with efforts made to create an 

engaging and intellectually stimulating learning environment. 

Conclusion 

Performance management, as outlined in this review, refers to the continuous process of 

monitoring and evaluating performance to improve the educational outcomes of mature 

students. In higher education, it requires adjusting traditional methods to accommodate the 

distinct motivations and needs of mature students, many of whom return to education for 

career progression, personal development, or a significant life change. By setting clear 

objectives, providing consistent feedback and creating opportunities for skills enhancement, 

institutions can support the success of these students (Agars, 2004). Adapting teaching 

methods, support services and assessment strategies is essential to ensure mature students 

can achieve their goals effectively (Armstrong & Baron, 2005). 

The article "Navigating Motivational Landscapes" emphasises that mature students are driven 

by motivations different from younger learners. For many, the primary goal is career 

advancement or financial security, using education to improve their job prospects, gain 

promotions, or transition into new roles. Personal development is also a key factor, with some 

students seeking intellectual growth or the satisfaction of achieving long-held educational 

ambitions.  The article presents valuable recommendations for enhancing the educational 

experience of mature students. It advocates for teaching approaches that incorporate real-life 

case studies, problem-solving tasks and simulation exercises. These methods offer students 
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the opportunity to apply theoretical knowledge to practical, life scenarios, helping them build 

confidence and competence. In fields where hands-on experience is critical, including 

healthcare and engineering, these approaches are especially effective, allowing students to 

develop the practical skills necessary for their professions.  As well as evolving teaching 

methods, the article highlights the importance of strong administrative support. Many mature 

students must balance work, family and other responsibilities alongside their studies. Offering 

flexible study options, including part-time programmes or evening classes, is key to enabling 

these students to manage their commitments. Institutions should also provide targeted 

academic advising, access to childcare and career services to help mature students navigate 

the challenges they face. These resources play a crucial role in ensuring that students can 

remain focused and perform well in their studies. The article suggests increasing opportunities 

for work placements and practical experience, particularly for students lacking relevant 

professional exposure. Offering placements during holiday periods or integrating optional work 

experience modules into degree programmes can provide mature students with the chance to 

gain valuable hands-on experience. Additionally, encouraging students to complete 

assessments based on their workplace experiences can strengthen the link between 

academic learning and practical application, giving students a clearer understanding of how 

their education relates to their professional goals. 

In conclusion, performance management is shown as a critical tool for improving the 

educational outcomes of mature students. By adopting practical, experience-based teaching 

methods and offering robust administrative support, institutions can meet the specific needs 

of this growing demographic. Future research could explore more targeted approaches for 

engaging mature students across different disciplines and examine the impact of their 

motivations on academic success. By continuing to develop these approaches, educational 

institutions will be well-positioned to support mature students in achieving both their academic 

and professional objectives. 
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